Communication
Program Review Summary

November 2008


Program:
Communication
Review Date:
Reviewed 2006-2007.  Previous review:  2002.
Internal Reviewers:

Frank Lojko, Vice President of Student Services; Director of Institutional Research
David Zielke, Librarian
External Reviewers:  None
Program Description:

Degrees, certificates, other credentials:
The Communication Department of Dixie State College of Utah is a four-year program that prepares students to work in a wide variety of fields in both human and mass communication and also in the digital film industry. Additionally, the department offers media and film students a hands-on component to their learning called the Student Media Center, where students participate in the production of media content of all kinds in a semi-professional environment under the tutelage of trained faculty and industry professionals 

Support function and interaction with other programs:  As an academic unit of Dixie State College, the Communication Department is located within the School of Arts and Letters. It is part of an undergraduate teaching institution and gives primary emphasis to this activity, in support of the General Education program of the college. This does not preclude research and other scholarly activity, which is encouraged on an individual basis, but must never come at the expense of effective course development and instruction.

Faculty:

	Name
	Area
	Rank
	Credentials
	Year

	Rhiannon Bent
	Mass Communication
	Instructor
	MA, Washington State U
	2004

	Randal S. Chase
	New Media, Communication History, Theory
	Professor
	Ph.D. University of Utah
	1997

	Jon Pike
	Mass Communication
	Asst. Professor
	Ph.D.  N. Dakota State U
	2008

	Wayne Shamo
	Rhetoric, Public Speaking, Interpersonal Comm.
	Assoc. Professor
	Ph.D. Southern Illinois U
	

	Adi Thelen
	Speech Comm; Health; Organizational Comm
	Asst. Professor
	Ph.D.  U. of South Florida
	2007

	Phil Tuckett
	Digital Film Production
	Asst. Professor
	Honorary Ph.D.  Dixie State
	2007

	Dennis Wignall
	Rhetoric/Public Speaking
Interpersonal Comm
	Assoc. Professor
	Ph.D. University of Denver
	

	Eric Young
	Comm. Education, Digital Film Motion Picture Production
	Asst. Professor
	M.Ed.  SUU
	


Adjunct Faculty:  Nine adjunct faculty are named, but credentials are not supplied.
Staff:   Communication has 0.5 FTE secretarial support.

Students:
	Five-year Enrollment and Student Data
	02-03
	03-04
	04-05
	05-06
	06-07

	Student Credit Hours Generated
	2,325
	2,610
	2,490
	2,445
	2,205

	Majors
	NA
	NA
	NA
	NA
	77

	Enrollment Trends
	
	+.9%
	-1%
	-.1%
	-1.1%

	Graduation
	NA
	NA
	NA
	NA
	1


	
	02-03
	03-04
	04-05
	05-06
	06-07

	Students Enrolled
	1502
	1744
	2003
	1690
	1632

	Student FTE
	154.72
	174.34
	166.22
	163.43
	146.89


Program Costs:
	Student-Faculty Ratio
	02-03
	03-04
	04-05
	05-06
	06-07

	
	19.05
	23.09
	21.67
	20.64
	20.29


	Instructional Costs per SCH
	02-03
	03-04
	04-05
	05-06
	06-07

	
	136.40
	112.26
	135.66
	161.26
	175.33


	Instructional Costs per FTE
	02-03
	03-04
	04-05
	05-06
	06-07

	
	2,049
	1,684
	2,035
	2,419
	2,630


Program Assessment:  
Measure: Because of the broad range of communication-related topics, the indicators of student achievement vary across our curriculum.  In heuristic courses, student achievement is measured by academic knowledge of the principles and theories which have been studied.  In performance-oriented courses, principles and theory are also important but must be accompanied by a hands-on demonstration of skills, such as in public speaking, journalism, or media production.  The expected indicators are defined for each course in the Course Outline.

Exams/Quizzes:    Exams and quizzes help determine if the students have basic understanding of core knowledge of the course. They also provide a method for student accountability in relation to reading the textbook and being engaged in class.  Finally, exams and quizzes allow an opportunity for students to demonstrate their ability to apply their learning to communication problems described in the exam or quiz.

Papers:  Communication courses are generally writing-intensive, especially at the upper-division level.  It is not uncommon for students to write 3 to 5 analytical papers in a semester for a single course. We believe this is important for a number of reasons.  First, writing is one of the most fundamental forms of human communication and a Communication major is expected by others—both personal and professional associates—to write well. Secondly, papers allow students to do critical thinking and problem solving in a concrete way that requires them to apply what they’re learning to a particular problem or question.  Lastly, through this kind of application of knowledge, students are more apt to make real world connections between what they learn and why it matters. The length and nature of the papers vary with each assignment.  The emphasis is on the quality of the content—both mechanically and intellectually—and not on how many pages are produced. 

Performance Tasks:  Particularly in the field of communication, being able to demonstrate your ability to communicate in all social settings is essential.  In dyads and small groups and organizations and across cultures, our graduates must be able to apply their learning in concrete and productive ways.  This 
makes the application of knowledge in our classes particularly important. Service learning, demonstration of techniques, and group problem solving are particularly well-suited to our discipline.  Students also apply their knowledge and skills in presentations, debates, heuristic discussions, production projects, and many other settings. Any such performances are accompanied by criteria for evaluation of tasks. 

Reflection : Many communication courses require students to engage in reflection on a regular basis.  Students are asked to make personal connections, ask questions, state opinions, clarify understanding, and generally try to make sense of what they learn throughout the program.

Summative Learning Experiences

Research and Senior Capstones:   Desiring our students to be scholars of communication, not just practitioners, we hold them to rigorous standards of inquiry into and the application of the fundamental theories of human and mass communication. Students are exposed in their freshman year to Communication theory, and their education continues at the upper-division level with increasingly-demanding research-oriented courses such as Communication Theory and Communication Research, which all graduates are required to complete. To complete their academic experience, all Communication graduates are required to complete a research-based senior seminar (capstone) during the final semester of their senior year, which provides an opportunity for them to explore in a scholarly manner an important issue or phenomenon within their chosen profession.  Students are expected to present their findings to their peers at the end of the semester in a department-sponsored conference setting.
Internships:  All Communication graduates are also required to complete an internship in an appropriate major-related setting.  This is generally not done until the summer between the student’s junior and senior year, so that there can be an appropriate application of upper-division learning to the internship situation.  The department maintains strict procedures for how these internships are to be conducted.  We expect the internship to be a learning experience, with defined learning goals that are appropriately measured and assessed. The form on the following page, and the syllabus which follows it, are the instruments we use to initiate and to evaluate the student’s internship experience.

Improvements as a Result of Assessment Results:  See individual course reports in the program reviews for the varied plans for improvements based upon assessment.
Strengths Identified by Evaluators:
Program Description: 

· More than enough information on the program, with options, class lists, schedules, courses and syllabi

· Excellent program mission statement; mission and goals well defined.

· Program description very clear

· Great illustrations of program’s degree emphases and tracks

· Student progress checklists and student course planning sheets are very helpful

· Inclusion of the Department Course List is an excellent idea
Faculty:

· Great information overall

· Good information on contract faculty, including headcount

· Well-qualified and experienced instructors

Students:

· Information that is reported is useful.
Assessment:

· Several indicators listed.

· Lots of individual and course evaluations and assessment information included.

· Well-defined explanation of how assessment results are used to improve learning and instruction.

Facilities:
· Facilities well described, including schematic of building.

· Excellent review of library resources and needs.

General Comments:

· Several well-written paragraphs from various individuals in the program about the strengths and challenges to the program.

· The 2002 review in Appendix A was helpful in seeing the improvements made in the program since then.

· Plans and Improvements were definite and succinct.

· Actual program costs based on 5-year trends are required to be reported by the Regent policy. This should be included.

Challenges Identified by Evaluators:
Program Description:

· It appears the program is making the most of the opportunities in supporting other programs, departments, and divisions, including classes, equipment, etc. A future challenge that could be addressed would be continuing this support with other departments and divisions outside of Allied Health when the program moves to the new facility.

· The review could benefit from identifying more clearly where the SMC is or would be located on campus.

· I was unable to locate the organizational chart that would have the program detail I was expecting to see.  I did try a Google search, but to no avail.

· The mission section could benefit with an inclusion of DSC’s mission statement and detail of how the program articulates with the college mission.

Faculty:

· Insufficient faculty to meet the rapid enrollment growth

· Review would benefit from inclusion of pertinent information on faculty diversity and attainment of tenure and any information on those striving for or interested in obtaining tenure status.
· Calculate and report the contract faculty FTE 
· Calculate and report the adjunct faculty FTE
· Missing faculty-student ratios.  Either not given or not well reported and explained (see page 236).  Calculate and report faculty/student ratios 
· Calculate and report clearly the SCH/FTE ratios 
· Report support staff in this section
· Insufficient support staff for number of students and faculty served
Students:
· Enrollment is reported but attrition trends not identified; if attrition numbers are available for the old program, including them would be helpful.

· Graduation/retention data not supplied.

· Placement and transfer data not mentioned; if any information could be gathered from graduates of the old program, this would be beneficial to be included in the program review.
Assessment:
· A lot is said but no real evidence is shared in the four paragraphs on page 165.

Facilities:
· The review would benefit from some specific listings of what lab equipment is available.

· Most of the equipment lists were needs for equipment the program does not have.

· Include in the review a list of actual current equipment and technology available to the program.

Specific Recommendations:
· Supply missing data to the extent that it is available, specifically regarding graduation rates, enrollment trends and program costs since the last program review.
· Continue to monitor and refine assessment strategies and begin to accumulate evidence that assessment results in improvements to pedagogy, learning and curricula.

· To avoid creating a demoralized faculty, continue to seek funding for additional faculty and support staff.

· Encourage and support valuable faculty members who do not hold terminal degrees. 
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